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Labels 
§ How does it feel to be labeled? 

§ Was your label accurate? 

§ What positive or negative 
associations come associations come 
with labels? 

§ How can we re-frame our 
vocabulary when describing 
children‛s behaviors? 

“Sticks & stones may break my bones, 
but names will never hurt me.” 

Labels 
How does it feel to be labeled? 

“Sticks & stones may break my bones, 
but names will never hurt me.”



Getting to Know You 
§ Expulsion Rates 

§ Challenging behaviors/hot 
buttons 

§ Children who challenge us 

§ Experience 

§ Supports for you,staff, 
families? 

Getting to Know You



Social & Emotional 
Development 

§ What is it? 

§ Why is it important? 

§ What does the research tell us? § What does the research tell us? 

§ What can social/emotional 
programming look like 
in my program? 

Social & Emotional 
Development 

What does the research tell us? What does the research tell us?



Social & Emotional 
Development 

• What distinguishes the child who… 
– Has friendship skills? 
– Can identify their feelings? 
– Can act upon their feelings in – Can act upon their feelings in 

appropriate ways? 
– Can control their impulses and anger? 

Social & Emotional 
Development 

What distinguishes the child who… 
Has friendship skills? 
Can identify their feelings? 
Can act upon their feelings in Can act upon their feelings in 

Can control their impulses and anger?



Core features of healthy 
social/emotional development 

• Helping children build & develop skills 
in these main areas: 
– Emotional literacy skills 

identify feelings in self and others and identify feelings in self and others and 
act upon feelings in healthy ways. 

– Controlling anger and impulses 
– Problem-solving skills 
– Friendship skills 

Core features of healthy 
social/emotional development 
Helping children build & develop skills 
in these main areas: 

Emotional literacy skills-being able to 
identify feelings in self and others and identify feelings in self and others and 
act upon feelings in healthy ways. 
Controlling anger and impulses 

solving skills



Why it is important… 

Some Sobering Facts Some Sobering Facts 

Why it is important… 

Some Sobering Facts Some Sobering Facts
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Nationally, 4 to 10% of Preschool Age Nationally, 4 to 10% of Preschool Age 
children are diagnosed with emotional or children are diagnosed with emotional or 
behavioral problems and this # increases as behavioral problems and this # increases as 
children get older. children get older. 

Nationally, 4 to 10% of Preschool Age Nationally, 4 to 10% of Preschool Age 
children are diagnosed with emotional or children are diagnosed with emotional or 
behavioral problems and this # increases as behavioral problems and this # increases as 
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Of the young children who show early signs Of the young children who show early signs 
of challenging behavior, it has been of challenging behavior, it has been 

estimated that fewer than 10% receive estimated that fewer than 10% receive 
services for these difficulties. services for these difficulties. 

(Kazdin & Kendall, 1998) (Kazdin & Kendall, 1998) 

Of the young children who show early signs Of the young children who show early signs 
of challenging behavior, it has been of challenging behavior, it has been 

estimated that fewer than 10% receive estimated that fewer than 10% receive 
services for these difficulties. services for these difficulties. 

(Kazdin & Kendall, 1998) (Kazdin & Kendall, 1998)  10



• Preschool children are three times 
more likely to be “expelled” then 
children in grades K 

• • In child care, providers report over In child care, providers report over 
30% of their children manifest 30% of their children manifest 
difficulties difficulties 

Preschool children are three times 
more likely to be “expelled” then 
children in grades K-12. 

In child care, providers report over In child care, providers report over 
30% of their children manifest 30% of their children manifest 

Gilliam, 2005 Gilliam, 2005 
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Changes in Child Care 

• Increase in number of children 
• Greatest expansion on infant care 
• Increase in hours spent in care 
• Child care envisioned as protective • Child care envisioned as protective 

measure 
• Group care can be overtaxing for 

some children 

Changes in Child Care 

Increase in number of children 
Greatest expansion on infant care 
Increase in hours spent in care 
Child care envisioned as protective Child care envisioned as protective 

Group care can be overtaxing for



Child Care Providers Feel 
Unprepared 

Child Care Providers Feel 
Unprepared 

• More children with 
special needs 

• Expanded Role 
• Limited Training 
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• Limited Training 
• Little Emotional 

Support



There are recommended 
and researched 

practices that are 
effective in changing 
this developmental 

trajectory the problem 
this developmental 

trajectory…the problem 
is not what to do, but 
rests in where and how 
we can support children 
and help families access 

services. 

There are recommended 

effective in changing 

the problem the problem 
is not what to do, but 
rests in where and how 
we can support children 
and help families access 
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What does research tell 
us? 

• Prevention is the best form of 
intervention! 

• Proactive vs. Reactive • Proactive vs. Reactive 

• Discipline vs. Punishment 

What does research tell 

Prevention is the best form of 

Proactive vs. Reactive Proactive vs. Reactive 

Discipline vs. Punishment



Reflection 
“If a child doesn’t know how to read, 
If a child doesn’t know how to swim, 
If a child doesn’t know how to multiply, 
If a child doesn’t know how to drive, 
If a child doesn’t know how to behave, 
we…….....  …….teach? 

Why can’t we finish the last sentence as automatically as we 
do the others?” 
Tom Herner (NASDE President ) Counterpoint 1998, p.2) Tom Herner (NASDE President ) Counterpoint 1998, p.2) 

Reflection 
If a child doesn’t know how to read, we teach. 

If a child doesn’t know how to swim, we teach. 
If a child doesn’t know how to multiply, we teach. 
If a child doesn’t know how to drive, we teach. 
If a child doesn’t know how to behave, 

……punish? 

Why can’t we finish the last sentence as automatically as we 

Tom Herner (NASDE President ) Counterpoint 1998, p.2) Tom Herner (NASDE President ) Counterpoint 1998, p.2)



• Research supports that many 
challenging behaviors stem directly 
from lack of skill in the social, self 
regulation and communication areas. regulation and communication areas. 

• Children must learn these skills the 
same way you teach colors, numbers, 
shapes, etc. 

Research supports that many 
challenging behaviors stem directly 
from lack of skill in the social, self- 
regulation and communication areas. regulation and communication areas. 
Children must learn these skills the 
same way you teach colors, numbers,



• A range of studies have shown that 
the emotional, social and behavioral 
competence of young children (such 
as higher levels of self as higher levels of self 
lower levels of acting out) predict 
academic performance in first grade, 
over and above cognitive skills and 
family background. 

A range of studies have shown that 
the emotional, social and behavioral 
competence of young children (such 
as higher levels of self-control and as higher levels of self-control and 
lower levels of acting out) predict 
academic performance in first grade, 
over and above cognitive skills and 
family background.



Promoting Children‛s Social and Emotional 
Development and Addressing Challenging 

Behavior 

1-10% 
Children with 

Persistent 
Challenges 

Focused 
Interventions Interventions 

5-15% 
Children at 
Intervention and 

Support 

All Children 
Universal Interventions 

Promoting Children‛s Social and Emotional 
Development and Addressing Challenging 

Behavior 

10% 
Children with 

Persistent 
Challenges 

Focused 
Interventions Interventions 

15% 
Children at-Risk 
Intervention and 

Support 

All Children 
Universal Interventions

http://www.challengingbehavior.org/


Promoting Social and Emotional 
Competence within Early 

Education and Care Environments 

Social and Emotional Social and Emotional 

Intensive Intensive 
Individualized Individualized 
Interventions Interventions 

Children AtRisk 

Children with 
persistent challenges 

Preventive Practices Preventive Practices 

Building Positive Relationships Building Positive Relationships 
with Children and Families with Children and Families 

Social and Emotional Social and Emotional 
Learning Strategies Learning Strategies 

Children AtRisk 

Promoting Social and Emotional 
Competence within Early 

Education and Care Environments 

Social and Emotional Social and Emotional 

Intensive Intensive 
Individualized Individualized 
Interventions Interventions 

Social Skills Curricula 

Positive Behavior Support 

Preventive Practices Preventive Practices 

Building Positive Relationships Building Positive Relationships 
with Children and Families with Children and Families 

Social and Emotional Social and Emotional 
Learning Strategies Learning Strategies 

High quality 
early education 

Social Skills Curricula 

Center for Evidence Based Practice: Young Children with Challenging Behavior 
www.challengingbehavior.org

http://www.challengingbehavior.org/


Predictors of Quality 
• Staff Wages 
• Adult-Child Ratios 
• Group Size • Group Size 
• Caregiver Continuity 
• Caregiver Training & Support 

Predictors of Quality 

Child Ratios 

Caregiver Continuity 
Caregiver Training & Support



Universal Level 

• High quality early childhood 
environments are related to positive 
outcomes in children‛s social emotional 
development and reductions in 
challenging behavior challenging behavior 

• Supportive, responsive relationships are 
a key component to promoting children‛s 
social emotional development 

• Providing training and support to parents 
can impact both social development and 
problem behavior 

Universal Level 

High quality early childhood 
environments are related to positive 
outcomes in children‛s social emotional 
development and reductions in 
challenging behavior challenging behavior 
Supportive, responsive relationships are 
a key component to promoting children‛s 
social emotional development 
Providing training and support to parents 
can impact both social development and 
problem behavior 

Center for Evidence Based Practice: Young Children with Challenging Behavior 
www.challengingbehavior.org

http://www.challengingbehavior.org/




Using a Visual Schedule Using a Visual Schedule







Secondary Level 

• A systematic approach to teaching social skills 
and promoting children‛s emotional 
development can have both preventive and 
remedial effects. 

• There are data to support the use of specific 
social skills curricula. 

• Effective approaches to teaching social skills • Effective approaches to teaching social skills 
involve multiple teaching strategies including 
direct teaching of the skill, opportunities for 
practice and feedback, and support for the 
skill in context. 

• Social skills programs that include a parent 
training and education component are most 
effective. 

Center for Evidence Based Practice: Young Children with Challenging Behavior 

Secondary Level 

A systematic approach to teaching social skills 
and promoting children‛s emotional 
development can have both preventive and 

There are data to support the use of specific 

Effective approaches to teaching social skills Effective approaches to teaching social skills 
involve multiple teaching strategies including 
direct teaching of the skill, opportunities for 
practice and feedback, and support for the 

Social skills programs that include a parent 
training and education component are most 

Center for Evidence Based Practice: Young Children with Challenging Behavior 
www.challengingbehavior.org

http://www.challengingbehavior.org/




Top Level 

• Key Elements of Approach 
– Individualized 
– Team based 
– Family involvement 
– Based on knowledge of the function of the child‛s 

behavior 
– Based on knowledge of the function of the child‛s 

behavior 
– Strength based 
– Development and implementation of a behavior support 

plan across environments 

Top Level 

Key Elements of Approach 

Based on knowledge of the function of the child‛s Based on knowledge of the function of the child‛s 

Development and implementation of a behavior support 
plan across environments 

Center for Evidence Based Practice: Young Children with Challenging Behavior 
www.challengingbehavior.org

http://www.challengingbehavior.org/


Problem-Solving about Problem 
Behavior 

What is the 
problem 

behavior? 

Why might 
the child be 
doing this? 

Prevention 
Strategies 

Solving about Problem 
Behavior 
Prevention 
Strategies 

What new skills 
does the child 
need to learn? 

Intervention 
s



What is the 
behavior? 

Why might Jack 
be doing this? 

What can I do to prevent this 
behavior? 

Jack keeps getting 
up and leaving circle 

He is bored 
•Give him a job during circle 
•Find out something he really likes and 
embed it into circle time 
•Make a choice board for who he sits by, 
what songs to sing, what books to read 
•Make a picture schedule that shows him 
when his favorite part of circle will 
happen happen 
•Have an adult sit next to him and 
encourage him for participating in circle 

He doesn’t know 
what to do 

•Make a picture schedule that shows him 
the order of activities within circle 
•Prior to circle, use the picture schedule 
to explain to him what will happen in 
circle 
•Refer to the picture schedule during 
circle 
•Have an adult sit by him and talk to 
him about what is happening 
•Provide descriptive feedback for him 
while he is at circle 

What can I do to prevent this 
behavior? 

What new skills can 
we teach? 

Give him a job during circle 
Find out something he really likes and 
embed it into circle time 
Make a choice board for who he sits by, 
what songs to sing, what books to read 
Make a picture schedule that shows him 
when his favorite part of circle will 

•How to indicate when he is 
finished with an activity 
•Ability to attend for longer 
periods of time 

Have an adult sit next to him and 
encourage him for participating in circle 

Make a picture schedule that shows him 
the order of activities within circle 
Prior to circle, use the picture schedule 
to explain to him what will happen in 

Refer to the picture schedule during 

Have an adult sit by him and talk to 
him about what is happening 
Provide descriptive feedback for him 
while he is at circle 

•How to ask for help when he 
doesn’t know how to do 
something





The Promise, The Challenge 
• We have best practice to guide us: 

– Earlier is better 
– Support for parents matters 
– High quality environments are key 
– A comprehensive approach is necessary for 

addressing the range of needs 
– A comprehensive approach is necessary for 

addressing the range of needs 
• Data are mostly confined to research 

demonstrations or model programs 
– Limited data on community based implementation 

• There are very few programs that have the 
resources (e.g., personnel, funding, policies) to 
implement the comprehensive approach that is 
needed 

Center for Evidence Based Practice: Young Children with Challenging Behavior 

The Promise, The Challenge 
We have best practice to guide us: 

Support for parents matters 
High quality environments are key 
A comprehensive approach is necessary for 
addressing the range of needs 
A comprehensive approach is necessary for 
addressing the range of needs 

Data are mostly confined to research 
demonstrations or model programs 

Limited data on community based implementation 
There are very few programs that have the 
resources (e.g., personnel, funding, policies) to 
implement the comprehensive approach that is 

Center for Evidence Based Practice: Young Children with Challenging Behavior 
www.challengingbehavior.org

http://www.challengingbehavior.org/


Knowledge, Skills & 
Dispositions 

“Teachers must posses 
knowledge, skills and 
dispositions, in order to 
assess problems, test 
solutions, make appropriate 
decisions, to continually decisions, to continually 
improve the learning 
environment for each child.” 

– Lillian Katz 

Knowledge, Skills & 
Dispositions



Knowledge 

Specific concepts and background 
grounded in emperical research, 
disciplined inquiry, informed theory disciplined inquiry, informed theory 
and the wisdom of practice in the 
field of early care & education. 

Knowledge 

Specific concepts and background 
grounded in emperical research, 
disciplined inquiry, informed theory disciplined inquiry, informed theory 
and the wisdom of practice in the 
field of early care & education.



Skills 

Ability to use content, professional 
and pedagogical knowledge effectively 
and readily in diverse settings in a and readily in diverse settings in a 
manner that ensures all children are 
learning. 

Skills 

Ability to use content, professional 
and pedagogical knowledge effectively 
and readily in diverse settings in a and readily in diverse settings in a 
manner that ensures all children are



Dispositions 
“Habits of mind or tendency to respond to 

situations in certain ways” 

Values, commitments, professional ethics Values, commitments, professional ethics 
that influence behaviors toward children, 
families, colleagues which affect children‛s 
learning, motivation and development as well 
as individual professional growth. 

Dispositions 
“Habits of mind or tendency to respond to 

situations in certain ways” - Katz 

Values, commitments, professional ethics Values, commitments, professional ethics 
that influence behaviors toward children, 
families, colleagues which affect children‛s 
learning, motivation and development as well 
as individual professional growth.



Core Principles 

§ Delight and Curiosity about 
children‛s development 

§ Value Children‛s Play 

§ Expect continuous change and 
and challenge and challenge 

§ Are willing to take risks and 
make mistakes 

§ Reflect and self-evaluate 

§ Seek collaboration and peer 
support 

§ Advocate for children and 
serve as whistle-blowers 

Core Principles 

Delight and Curiosity about 

Expect continuous change and 

Are willing to take risks and 

evaluate 

Seek collaboration and peer 

Advocate for children and



I wonder…. 

What are the 
Knowledge, 
skills, & 
dispositions dispositions 

teachers need to support 
children‛s social/emotional 
development? 

I wonder…. 

teachers need to support 
children‛s social/emotional



Dan Gartrell, 
NAEYC - Guidance Matters 

§ Teachable – 
be patient and wait 

§ Not-teachable – 
Help them leave 

§ Always be a talent Scout! 

Dan Gartrell, 
Guidance Matters



What Supports 
Social & Emotional Development 
§ Environment 
§ Curriculum: schedule, activities, routines, 

goal setting 
§ Developmentally Appropriate Expectations 
§ Relationships/Interactions 
§ 
§ Relationships/Interactions 
§ Prevention & Intervention 
§ Staff Development 
§ Family Involvement & Education 
§ Policy & Procedures 
§ Collaboration & Support 

What Supports 
Social & Emotional Development 

Curriculum: schedule, activities, routines, 

Developmentally Appropriate Expectations



Illinois Early Learning Standards: 
Social/Emotional Development 

§  Describe self by using several basic characteristics. 
§  Exhibit eagerness and curiosity as a learner. 
§  Exhibit persistence and creativity in seeking solutions to problems. 
§  Show some initiative and independence in actions. 
§  Use appropriate communication skills when expressing needs, wants 

and feelings. 
§  Begin to understand and follow rules. §  Begin to understand and follow rules. 
§  Manage transitions and begin to adapt to change 
§  Show empathy and caring for others. 
§  Use the classroom environment purposefully and respectfully. 
§  Engage in cooperative group play. 
§  Begin to share materials and experiences and take turns. 
§  Respect the rights of self and others. 
§  Develop relationships with children and adults 

Illinois Early Learning Standards: 
Social/Emotional Development 

Describe self by using several basic characteristics. 
Exhibit eagerness and curiosity as a learner. 
Exhibit persistence and creativity in seeking solutions to problems. 
Show some initiative and independence in actions. 
Use appropriate communication skills when expressing needs, wants 

Manage transitions and begin to adapt to change in routines. 

Use the classroom environment purposefully and respectfully. 

Begin to share materials and experiences and take turns. 

Develop relationships with children and adults.



Resources 
§ Center on the Social & Emotional Foundations 

for Early Learning www.vanderbilt.edu/csefel/ 
§ Center for Evidence Based Practice:  Young 

Children with Challenging Behavior 
www.challengingbehavior.org 

§ Mental Health Consultant/Caregiver Connections 
Jenna Kelly, LCSW (618)709-0010 

§ CCR+R Program 1-800-467-9200 
§ TEACH – Teacher Educations & Compensation 

Helps 1-800-649-1884 Helps 1-800-649-1884 
§ Professional Development Funds 

www.chasiccrr.org 
§ Quality Counts Grant Funds www.chasiccrr.org 
§ NAEYC – Guidance Matters, Code of Ethics 

www.naeyc.org 
§ StarNet 

http://roe.stclair.k12.il.us/starnet/content.php 
?q=mainpage 

Resources 
Center on the Social & Emotional Foundations 

www.vanderbilt.edu/csefel/ 
Center for Evidence Based Practice:  Young 

Mental Health Consultant/Caregiver Connections 

Teacher Educations & Compensation 

Quality Counts Grant Funds www.chasiccrr.org 
Guidance Matters, Code of Ethics 

ttp://roe.stclair.k12.il.us/starnet/content.php

http://www.challenging/
http://www.naeyc.org/


Director as Gatekeeper 
§ Idea 

§ Reflection 

§ Concept 

§ Practice 

§ Policy 

§ Aha Moment! 

Director as Gatekeeper…



Evaluation & Feedback Evaluation & Feedback Evaluation & Feedback Evaluation & Feedback Evaluation & Feedback Evaluation & Feedback Evaluation & Feedback Evaluation & Feedback 
Thank You! Thank You! 

Evaluation & Feedback Evaluation & Feedback Evaluation & Feedback Evaluation & Feedback Evaluation & Feedback Evaluation & Feedback Evaluation & Feedback Evaluation & Feedback 
Thank You! Thank You!


